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Learning Styles

Student’s Book p6

What kind of language learner are you?
Useful information
It is true that people learn differently, while it is also true
that the same person learns differently in different
situations. Therefore we must be aware of the danger of
‘pigeonholing’ students as being a particular kind of learner.
For this reason, the approach to learning styles taken in
Inspiration involves raising the student’s awareness of
different ways of learning, rather than saying ‘you’re this
kind of learner’. This has two benefits. Firstly, by becoming
aware of their preferred learning style, students can be
encouraged to experiment with other styles and therefore
extend their learning repertoire. Secondly, through talking
about learning styles, students gain a ‘vocabulary of
learning’ so that they can discuss the learning process and
increase their awareness of the variety of learning
opportunities available to them. The questionnaire on
pages 6–7 of Inspiration 3 is an application to language
learning of Jungian principles of personality type
identification similar to those used in a psychological test
called the Myers-Briggs Type Indicator. The questionnaire
does not pretend to be an accurate scientific instrument,
but it does encourage students to reflect on how they learn.
Since only four ‘types’ of learning style are described here,
it is likely that some students will find characteristics which
apply to them in more than one style.
It is important to stress to students that one learning style is
not ‘better’ than another, and that successful language
learners will use a range of styles reflecting their learning
aims and circumstances.

•
•

•

The aim is to raise students’ awareness of their
language learning style(s) in order to help them learn
more effectively and enable them to choose the most
appropriate style for different tasks.
Before reading the questions, set the context by
putting a few questions on the board for students to
discuss in pairs: Why are you learning English? What
do you like doing in language lessons? How can you
get better at English? Elicit one or two example
responses as a class.
Ask students to read the profiles of Paula and Paolo
and decide who they are more like. Be prepared to
explain learn by heart, rules and look up (a word).

16

•

•

•

•

Check that students have made a decision by asking
those that have chosen Paula to raise their hand. Ask
these students now to decide if they are more like
Maria or Mario. Those who have chosen Paolo should
decide if they are more similar to Alicia or Alex.
Encourage students to deduce the meaning of
vocabulary from context or ask What does… mean?
If practicable, ask students to sit in four groups
according to who they are most like: Maria, Mario,
Alicia or Alex. Students then read about their learning
style and discuss with a partner from their group if they
agree with the results and possible reasons for why
they have these preferences.
Ask students to read about the other learning styles
and decide if they are sometimes like them. They
could discuss this with a partner either from their own
group or a different group. Encourage students to
identify at least one or two statements from other
learning styles which are true for them, to remind them
to try different ways of learning.
Show students Your Choice! on page 17 of the
Student’s Book and tell them that they can choose
their preferred learning style or experiment by
choosing another one.
Optional activities
• With their books closed, students try to remember as
much as possible about their learning style, writing
three sentences in their notebooks about how they
learn best.
• Students work with a partner who has a different
learning style. They try to find three differences and
one similarity between themselves. Put some
prompts on the board to help them: pair work, group
work, homework, grammar exercises, speaking,
tests, games etc and remind them to use the
question Do you like…?
• Students look quickly through the first unit of the
book and identify an exercise or activity which they
think will particularly suit their learning style.
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1 How are you feeling?
Grammar
Present tense review
Adverbial phrases of
frequency
Functions
Talking about states and
routines
Talking about what’s
happening now
Talking about future
arrangements

Pronunciation
/Å/ job, /ø/ club
Vocabulary
Leisure activities
School subjects
Clothes

Optional aids
Warmer 1 and follow-up: pieces of paper for each
student to make a name poster.
Warmer 2: Post-it notes with names of British
towns/cities, and a map of Britain for reference.
Follow-up activity: pictures of famous people (one for
each pair of students).
Follow-up activity: a box and blank cards for students to
make a Vocabulary box.
Warmer 1
Ask students to write their first name in large letters
vertically on a piece of paper. They should then use at
least three of the letters in their name to begin or be
included in words about themselves, eg their hobbies,
names of family members, favourite things etc, like the
example below. Students then circulate around the
room, showing their papers and asking questions to
other students, eg Who is Suzanne? Do you play the
saxophone? Do you want to learn the saxophone?
M
S A XOP HON E
RUGB Y
C
U
SU Z ANNE
Warmer 2
Tell students that in the first unit they will meet teenagers
from different parts of the English-speaking world. Ask
students if any of them have visited Britain or other
English speaking countries or know the names of any
towns/cities. Put the names of famous towns/cities,
including Manchester, London and Brighton, on Post-it
notes. Draw a rough map of Britain on the board and
invite students to come and stick the names in the
correct place on the map. Encourage other students to
help them (No, it’s in the north.) and elicit any
information students may know about the places (It’s a
big city. It’s by the sea. etc). You could also include some
names of American or Australian cities and include an
area on the board for Not in Britain.

Student’s Book p8

1 Opener

•

The aim is to introduce the context for the
questionnaire in exercise 2. Ask students to cover the
text and look at the photo. Students answer the
questions orally as a class. Also ask students to
predict more information about Leo, eg What does he
do at weekends? What subjects does he like at
school?
Answers
A fleece, baggy jeans and trainers. He’s skateboarding.

2 Reading

•

Play the recording. Students read and listen and
check their predictions. Encourage them to guess
unfamiliar words from context. Be prepared to explain
environment and destroying. Explain that half term is
usually a short holiday in the middle of each of the
school terms and that mates is an informal word for
friends.
Recording
Questionaire – Teenage Talk
Leo Evans is 16 and lives in a suburb of Manchester.
Leo, what do you usually do at weekends?
I go skateboarding, I play the guitar, and I listen to music
with my mates. And we go to clubs every Saturday night.
How often do you go to the cinema?
Once or twice a month.
What are you reading at the moment?
A brilliant book called Northern Lights by Philip Pullman.
What are your favourite school subjects?
Drama, Spanish and computer studies.
What do you and your friends talk about?
Football and music.
Do you have a girlfriend?
No – all the girls like older boys, because they have cars
and jobs and money. Anyway, I’m not looking for a
girlfriend.
What are you wearing today?
A fleece, jeans and trainers.
How are you feeling?
I’m fed up with homework.
What are you looking forward to?
Half term – I’m spending a week with my cousins in New
York. I can’t wait!
What do you care about?
I think the environment is really important. We’re destroying
the planet.
What do you worry about?
There’s a lot of crime round here because of drugs. Some
people are too scared to go out at night.
What’s your ambition?
I want to be an actor. And I’d like to travel round Latin
America.
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3 Comprehension

•
•

•

Students read and listen to the dialogue again and
decide if sentences 1–9 are true or false. Ask them to
underline the words in the dialogue that helped them
decide on their answers.
Check the answers before students write corrections
for the false sentences. Monitor and help where
necessary.
Answers
1 False. He lives in a suburb.
2 False. He goes to clubs every Saturday night.
3 False. He’s reading a brilliant book.
4 True.
5 True.
6 False. He’s feeling fed up.
7 True.
8 False. He thinks the environment is really important.
9 True.

Optional activity
Dictate time expressions commonly used with either
present simple or continuous, eg every Saturday, at
weekends, never, on Sundays, at the moment, next
weekend, usually. Ask students to organise them into two
lists according to which tense they are likely to go with.

5 Grammar Practice

•
•

Optional activities
• Put key words from the interview/grammar practice
on the board, eg skateboard, Manchester, clubs,
girls, girlfriend, New York. In pairs, students use
these prompts to reconstruct sentences about Leo,
paying attention to choice of tense.
• If students did the optional activity on time
expressions above, they could now write true/false
sentences about themselves using these
expressions. They then read them to their partner
who guesses if they are true or false.

4 Grammar

•

Ask students to look at the Grammar box and to
complete the sentences and rules, using contractions
where possible. Confident students can complete first
and then check, while others can look back at
exercises 2 and 3 and then complete.
Ask students to turn to page 109 of the Grammar
Summary to check their answers.
Answers
At weekends, I listen to music.
He lives in Manchester.
We go to clubs every Saturday night.
All the girls like older boys.
He doesn’t want a girlfriend.
Do you have a girlfriend?
He’s learning Spanish.
We’re destroying the planet.
I’m not looking for a girlfriend.
What are you reading at the moment?
I’m spending a week in New York.
We use the present simple to talk about states and routines.
We use the present continuous to talk about temporary
events and what is happening now.

•

Highlight that:
– we use the present simple to talk about things we
do every day, week, month and when using state
verbs, eg like, believe.
– we add -s for he/she/it in the affirmative form.
– we form the question with do/does + verb and the
negative with don’t/doesn’t + verb.
– we use the present continuous to talk about
temporary events and what is happening now. We
can also use it to talk about future arrangements.
– we form the present continuous with am/is/are +
verb + -ing
18

Students complete the sentences with the correct form
of the verb.
Check the answers by asking different students to say
the completed sentences.
Answers
1 does … do 2 goes play 3 is … doing 4 is jumping
5 is … spending 6 Do … worry 7 think, are getting
8 worry 9 eat

Optional activities
• Students read and act out the interview in pairs.
• In pairs, student A covers the text and tells student
B everything he/she remembers about Leo. Student
B listens and checks in the book.

•

Drill the examples in chorus for pronunciation and
stress. Encourage students to use contractions like
we’re in the continuous form.

6 Listening

•
•
•
•
•

The aim is to predict before listening. Ask the students
to read the text and guess what the eight mistakes
are, eliciting a denim skirt as an example if necessary.
Play the recording. Ask students to listen and
underline the eight differences.
Use the example in the book to elicit the first
correction from the students.
Ask students to work in pairs to correct the other
seven mistakes in the same way.
Encourage students to add extra stress to the word
they are correcting to make the correction clearer.
(See bold text in Answers.)
Recording and answers
Tiffany Bell is 15 and lives in south London.
Hi, Tiffany. Can I ask you a few questions?
INTERVIEWER
Yeah, sure.
TIFFANY
What do you usually do at weekends?
INTERVIEWER
I meet my friends in town. And I go to
TIFFANY
parties every Saturday night.
How often do you go to the cinema?
INTERVIEWER
Not very often. About once a month.
TIFFANY
What are you reading at the moment?
INTERVIEWER
I’m not reading anything.
TIFFANY
What are your favourite school subjects?
INTERVIEWER
History and art.
TIFFANY
What do you and your friends talk about?
INTERVIEWER
Clothes, TV and boys.
TIFFANY
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INTERVIEWER
TIFFANY
INTERVIEWER
TIFFANY
INTERVIEWER
TIFFANY
INTERVIEWER
TIFFANY
INTERVIEWER
TIFFANY
INTERVIEWER
TIFFANY
INTERVIEWER
TIFFANY

Do you have a boyfriend?
Yes. He’s called Jake. He’s 18 and he’s a
student at art college.
What are you wearing today?
A black top, a denim skirt and boots.
How are you feeling?
Excited, because I’m 16 tomorrow.
What are you looking forward to?
My birthday party!
What do you care about?
Politics. I want to change the world. But I
think most politicians are rubbish.
What do you worry about?
I worry about exams. I get really nervous.
What’s your ambition?
I want to pass all my exams and go to
university.

Answers
At weekends she meets her friends in town, and they go to
parties every Saturday night. She goes to the cinema about
once a month. She isn’t reading anything at the moment. Her
favourite school subjects are history and art. She and her
friends talk about clothes, TV and boys. Her boyfriend is 18
and he’s a student at art college.
Today she’s wearing a black top, a denim skirt and boots.
She’s feeling excited because she’s 16 tomorrow and she’s
looking forward to her birthday party.
She cares about politics, but she thinks most politicians
are rubbish. She worries about exams because she gets very
nervous. She wants to pass all her exams and go to university.

7 Pronunciation

•
•

Ask students to look at the words in the chart.
Play the first part of the recording, pausing after each
word for students to repeat. Demonstrate the difference
in mouth position for the two sounds, highlighting the
rounder lip shape and stronger lip tension for /Å/.
Recording
college cousin drug money month
once top want what worry

•
•

not

often

Ask the students to copy the chart into their notebooks.
Play the second part of the recording. Students write
the words from the box in the correct column. Pause
after each word to give students time to write.
Recording and answers
/Å/ job college not often top want what
/ø/ club cousin drug money month once worry
Optional activity
Ask students to add two more words containing each
sound to the correct column.

8 Speaking

•
•

Tell students they are going to interview a partner
using the questions in Teenage Talk on page 8.
Remind students to note down the answers and to ask
about boyfriend/girlfriend as appropriate.
Before they start the interview, check that students can
answer ‘How often…?’ questions covered in Adverbial
phrases of frequency box. Ask students to recall how
often Tiffany goes to the cinema (once a week).

9 Writing

•

The aim is to write a personal profile using a model for
guidance. Ask students to look again at the profile of
Tiffany and Teenage Talk and identify which questions
are answered in which paragraph. Check the answers
with the class:
Paragraph 1: What do you usually do at weekends?
How often do you go to the cinema?
What are you reading at the moment?
What are your favourite school subjects?
What do you and your friends talk about?
Do you have a girlfriend/boyfriend?
Paragraph 2: What are you wearing today?
How are you feeling?
What are you looking forward to?
Paragraph 3: What do you care about?
What do you worry about?
What’s your ambition?

•

Students write a similar three-paragraph profile based
on the notes from their interview. Give students a few
minutes to check their paragraph for grammar, spelling
and capital letters. They then give it to another student
to check.
Follow-up activities
• Students make personal posters, with their name in
the centre, surrounded by key words about them
(eg ice-skating, the environment), names (eg their
boyfriend) and illustrations/photos (eg outline of
country which they are visiting during their next
holiday). Students circulate around the room,
presenting themselves via their posters to different
students and asking each other follow-up questions
(eg How often do you go ice-skating?). The posters
could be displayed on the classroom wall.
• In pairs, students are given a picture of a famous
person. They write down the interview for a celebrity
magazine. They then cut up the interview questions
and answers and give them to another pair to
match the right questions and answers.
• Students start a Vocabulary box. Encourage
students to look back through the unit for new
words and expressions they’ve learnt. They write
these on cards with an explanation, translation or
illustration on the other side.

Homework
Students write a personal profile about themselves (based
on the Tiffany model) to include on a class webpage. If
computers/digital camera are available, these could be put
on computer at a later date.
Weblink
Students may like to visit this website:
http://yahooligans.yahoo.com/content/ecards/
where they can write their personal profile onto an
ecard and send it to a friend.

Revision and Extension p17
Grammar Summary p109
Workbook Unit 1 Lesson 1 pp2–3
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2 I wanted to go home
Grammar
Past simple review
Function
Describing past events
Pronunciation
/T/ both /D/together

Vocabulary
Family members
Adjectives for feelings

2 Reading

•

Useful information
Mel and Kate’s holiday destination, Brighton, is a town
of around 200,000 people, on the south coast of
England. Sometimes known as ‘London-by-the-sea’,
Brighton is both a traditional seaside resort and a
centre for trendy nightlife, arts and entertainment,
Regency architecture, museums and great shopping. It
hosts England’s largest arts festival in May.
The most famous tourist attraction is the Royal Pavilion,
home of King George IV, and probably the most exotic
royal palace in Europe. There’s also the Victorian pier
(shown in the picture), where you can go on a variety of
fairground rides and play on arcade machines.
Brighton is home to two universities and a large student
population. There is also a large number of English
language schools and in the summer in particular, it
attracts many students from all around the world.
The DJ, Fat Boy Slim, is a famous resident, and for
several years played a free live concert every summer
on the beach.

Warmer 1
In pairs, ask students to write a list of things to take on
a beach holiday, giving suncream as an example. The
first pair to think of ten things should shout stop. Check
their list as a class and if correct, they win the
competition.

1 Opener

•

The aim is to introduce the context for the reading in
exercise 2. Students discuss the questions in pairs. The
emphasis here is on generating ideas and students
may not arrive at the answers below at this point.
Possible answers
She’s feeling unhappy. She’s talking to her mother. She’s
talking about her holiday in Brighton.

20

Play the recording. Students read and listen and check
their predictions from exercise 1. Encourage them to
guess unfamiliar words from context and ask What
does … mean? Check that students understand
accent by asking What’s the word for the way Mel
speaks? and ask for synonyms for miserable
(unhappy) and trendy (cool, fashionable).
Recording
Diary of a teenager – Mel Dawson, 16
My first holiday without parents – just me and my best
friend Kate. So why did I hate every minute of it?
I was 200 miles from home when Mum called. She
apologised for phoning. But I wanted to talk to my mum.
I was so pleased to hear her voice. I missed her and Dad,
my brother Mike, and even Zoey, my little sister. I wanted to
go home. We were on holiday in Brighton – it was a great
place, trendy and cool. The beach life was fantastic and the
parties lasted all night. But somehow it didn’t mean
anything to me – I was bored and depressed.
This was our holiday – just Kate and me. This was our week
without parents. We wanted Brighton to be about friendship,
about boys, about freedom, about being young and crazy.
We were really excited. But it all went wrong from the start.
We both made new friends on the first day, but different
friends. Kate’s new friends didn’t like my accent and I
wasn’t good enough for them. It didn’t bother me. But it
bothered Kate. She wanted me to speak better. I wanted her
friends to leave me alone.
We didn’t spend any time together. I was with my new
friends and she was with hers. My friends laughed at my
jokes and I wanted to have a good time. But in fact I felt
really sad and lonely.
I was 200 miles from home, and I nearly cried when I heard
my mother’s voice. I tried to sound cheerful – I didn’t want
her to know I was miserable. Then I felt someone’s eyes on
me and turned round. It was Kate with her mobile to her
ear. She didn’t look very happy either. Did she feel the same
as me? Was she also on the phone home?

Optional aids
Follow-up activity: large pieces of paper for posters.

Warmer 2
Ask students if they have been on holiday with
friends rather than parents. Brainstorm possible
advantages (freedom, meeting new people, holiday
romance etc) and disadvantages (homesickness,
paying for yourself etc).

Student’s Book p10

3 Comprehension

•
•

Students read and listen to the dialogue again and
answer questions 1–8.
Check the answers by asking different students to ask
and answer the questions.
Answers
1 Her best friend, Kate.
2 Her mum and dad, her brother Mike and her little sister
Zoey.
3 No, they made different friends.
4 No, they didn’t.
5 She wanted her to speak better.
6 She wanted them to leave her alone.
7 Because she didn’t want her mum to know she was
miserable.
8 Kate.
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Optional activity
In pairs, ask students to write two lists of what was
good and bad about the holiday, eg Good: Brighton was
trendy. Students could then think of a holiday
experience of their own, list good and bad aspects and
compare their list with a partner.

5 Grammar Practice

•
•

Answers
1
did … want
2
did … go
3 Were
4 did … last
5 Was
6 Did … spend
7 did … laugh
8 did … cry

4 Grammar

•
•

Ask students to look at the Grammar box and to
complete the sentences and rules. Confident students
can complete first and then check, while others can
look back at exercises 2 and 3 and then complete.
Ask students to turn to page 109 of the Grammar
Summary to check their answers.
Answers
This was our holiday.
We were really excited.
I wasn’t good enough.
Was she also on the home phone?

•

•

•

Highlight that:
– the verb be is different from other verbs. The
negative form is wasn’t/weren’t and the question is
formed with was/were + subject…?
– regular verbs form the past simple by adding -ed
or just adding -d if the verb already ends in e. For
verbs ending in consonant+y, change y to i and
add -ed. Verbs ending vowel+y do not drop the -y.
– both regular and irregular verbs form the negative
with didn’t + verb and the question with did +
subject + verb…?
Drill examples in chorus for pronunciation and stress.
Highlight weak forms of was /w´z/ and were /w´/. Also
highlight how the -ed ending is pronounced: /Id/ after t
or d, /t/ after voiceless consonants and /d/ after voiced
consonants.
Optional activities
• Game: Regular/Irregular verb review Read out
verbs from the text or the irregular verb list in the
infinitive form. Students raise their right hand if the
verb is regular in the past simple or their left if it is
irregular. Choose a student with the correct hand
raised to say the verb in the past simple.
• On the board, draw a table with three columns and
phonemes for the three pronunciations of the -ed
ending as headings (/Id/, /t/, /d/). Ask students to copy
the table. Dictate regular verbs in the past simple for
students to write in the appropriate column.

Now ask students to find the past tense of the verbs in
the diary and answer the questions with full sentences.
Confident students could do this from memory without
looking at the diary.
Answers
1 Mel wanted to talk to her mum.
2 Kate and Mel went to Brighton for their holiday.
3 No, Kate and Mel were on holiday without their parents.
4 The parties lasted all night.
5 No, Mel wasn’t good enough for Kate’s friends.
6 No, Kate and Mel didn’t spend any time together.
7 Mel’s friends laughed at her jokes.
8 Mel nearly cried when she heard her mother’s voice.

I wanted to go home.
She apologised for phoning.
I nearly cried when I heard my mother’s voice.
It didn’t bother me.
Why did I hate every minute of it?
It all went wrong from the start.
It didn’t mean anything to me.
Did she feel the same as me?
Regular and irregular verbs both form the negative and
question in the same way.

Students complete the sentences with the correct form
of the past simple of the verb given in brackets.
Check the answers as a class.

6 Listening

•

•
•
•

Tell the students they are going to listen to the phone
conversation between Mel and her mother. Use the
photo of Palace Pier to check students understand
pier and funfair. Also check students understand
fortune teller (someone who predicts your future, for
example by reading your hand).
Ask students to read the list of activities and predict
which Mel did in the morning, afternoon or night.
Play the recording. Students compare their original
predictions with the recording.
Check the answers as a class. Highlight the use of
prepositions: in the morning/afternoon, at night. With a
confident class, ask students to give their answers in
the past simple form, eg In the morning, she walked
along the pier. With a less confident class, check the
time of day first and then elicit the whole sentence in
the past simple.
Recording
Hello?
MEL
MOTHER Hi Mel. Mum here. I’m sorry about phoning you.
No, it’s really nice to hear you.
MEL
MOTHER I just wanted to check that you’re all right.
Oh – yes, I’m OK. Brighton’s cool.
MEL
MOTHER Are you sure you’re OK? You don’t sound very
happy.
No, I’m fine, really. I’m just a bit tired after
MEL
yesterday.
MOTHER So what happened yesterday?
In the morning it was rainy, so I walked along the
MEL
pier, and I went on rides at the funfair. And I
visited a fortune teller!
21
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MOTHER Really?
Mm. And in the afternoon the sun came out, so I
MEL
went for a swim in the sea. Then I had a picnic
with some friends. After that, I fell asleep on the
beach.
MOTHER And did you go out last night?
Yes, I met my friends in a club, and then we went
MEL
to a party, and I danced for five hours.
MOTHER No wonder you feel tired!
Mm. How’s everyone at home?
MEL
MOTHER Oh, we’re all fine. Well, I just wanted to say
hello, and enjoy the rest of the holiday.
Thanks for calling, Mum. See you at the weekend.
MEL
Bye.

9 Pronunciation

•

•

Recording and answers
/T/ both anything maths month
/D/ together bother brother either
with without

Answers
Morning: walk along the pier, go on rides at the funfair,
visit a fortune teller
Afternoon: go for a swim in the sea, have a picnic, fall
asleep on the beach
Night: meet her friends in a club, go to a party, dance for
five hours
Optional activity
To help students remember the phrases, write the
second half of each phrase on the board, eg the pier,
rides at the funfair, a fortune teller. Students should
then try to remember an appropriate verb to start each
phrase. With a less confident class, write the verbs on
the board in jumbled order for students to match to the
rest of the phrase.

7 Speaking

•
•
•

The aim is for students to practise the past simple using
the context of Mel’s day.
Read the question in the example out loud. Elicit
possible responses, checking correct use of past simple.
In pairs, students follow the example, asking and
answering questions about the rest of her day.

8 Role Play

•
•

•
•

Explain that students are going to role play a similar
phone conversation between Kate and her father.
Divide the class into pairs, with one student as Kate
and the other, her father.
From the prompts, elicit what Kate and her father will
say first, checking correct question formation and use
of past simple. With a less confident class, the
dialogue can be put on the board and later gradually
removed as students do the role play.
In pairs, students do the role play, if possible sitting
back to back and holding their (imaginary) mobile
phones. Encourage ‘Kate’ to give as much detail as
possible about what she did yesterday.
Monitor and note examples of good language and
errors. Put these on the board and ask students to
identify and correct the errors.
Optional activity
Elicit different past time expressions from the students,
for example yesterday morning, last night, the day
before yesterday, last weekend and put these on the
board. In pairs, students ask each other what they did
at these times.
22

Demonstrate the two sounds, reading the examples
both /b´UT/ and together /t´"geD´/ and asking students
to repeat. Highlight that the mouth position is the
same, with the tongue at the base of the front teeth.
Get students to feel the vibration of /D/ by placing their
hand at the front of their throat. Ask students to copy
the chart into their notebooks and write the words in
the correct column.
Play the recording, pausing for students to repeat after
each word.

mother

Optional activity
In pairs, students try to make one sentence using as
many of the words from the pronunciation box as
possible. The pair that manage to include the greatest
number of these words are the winners and must
dictate their sentence to the rest of the class.

10 Vocabulary

•

Books closed, students brainstorm adjectives for
positive and negative feelings. Put their ideas on the
board in two columns.
Ask students to look at exercise 10 to see if their
adjectives are in the box. In pairs, students then write
them in the correct column.
Check the answers as a class. Drill examples in
chorus for pronunciation.

•
•

Answers
cheerful excited happy pleased
angry bored depressed embarrassed lonely
miserable nervous sad scared tired worried

•
•

There are nine adjectives in the story: bored,
cheerful, depressed, excited, happy, lonely,
miserable, pleased, sad.
Ask students to work in pairs using the adjectives in
the Feelings box to tell each other about occasions
when they felt like that.

Optional activities
• Ask students to count the number of syllables in
each adjective and mark the stressed syllable.
Check pronunciation of bored (1 syllable),
depressed (2 syllables), embarrassed (3 syllables),
miserable (3 syllables), pleased (1 syllable) and
scared (1 syllable).
• Students write two or three sentences about their
experiences, but they leave a blank for the feeling
adjective, eg I felt ____ when I had an important
exam. Students then give their sentences to a new
partner, who guesses the feeling.
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UNIT
11 Writing

•
•

The aim is to write a diary entry, practising the past
simple and feelings vocabulary, using Mel’s diary as a
model.
Ask students to re-read Mel’s diary entry and find the
answers and location of the answers to the five
questions.
Answers
Where did you go? Brighton (paragraph 1)
Who were you with? My best friend, Kate (title and
paragraph 2)
Who did you meet? New friends (paragraph 3)
What did you do? Spent time with new friends (paragraph
4), went to the beach and parties (paragraph 1)
How did you feel? Bored and depressed (paragraph 1),
excited (paragraph 2), sad and lonely (paragraph 4),
miserable (paragraph 5).

•
•

Homework
Ask students to find a few photographs of their past
holiday destinations (or excursions/visits if they haven’t
been on holiday) and prepare some sentences in the past
simple to explain where they visited, when they went and
what they saw and felt. They should bring these to the
next lesson.
Weblink
Students may like to visit this website:
www.british-study.com/brighton/index.php?page=bri_cityGuide

for more information about Brighton.
Revision and Extension p17
Grammar Summary p109
Workbook Unit 1 Lesson 2 pp4–5

Ask students to make notes to answer the same
questions about their imaginary holiday.
Students then write their diary entry from these notes,
based on the model. Remind them to use ‘I’, to check
they have included the past simple and a range of
feelings adjectives.
Optional activities
• Students exchange writing, read for interest and
then check each other’s work for spelling, grammar
and punctuation.
• Students read their partner’s diary entry and write
three further questions in the past simple that they
want to ask them about the holiday. Students ask
and answer the questions in pairs.
• Students read their partner’s diary entry and note
down the key points (15 words maximum). They
then tell a new partner about their previous
partner’s holiday, using just their notes to help them
remember.
Follow-up activities
• Game: Past simple memory chain Write on the
board Last year on holiday, I…. The first student
thinks of an activity to finish the sentence, eg I went
to the beach. A second student repeats the first
example and adds an activity, eg I went to the
beach and I met new friends. Continue around the
class or in small groups with each new student
repeating the chain and adding an extra activity.
• Students brainstorm questions in the past simple to
ask each other about their last holiday, eg Where
did you stay? How did you travel? Did you enjoy the
holiday? They then interview each other.
• Feelings posters/lists. Divide the class into two
halves. Give each half of the class large pieces of
paper with headings such as We were angry
when… We were scared when… Each student in
each group must try to add an example to each list
without repeating one already written by another
student. Set a 10-minute time limit. Then the two
groups exchange lists and try to guess who wrote
which example. They can check by asking
questions, eg ‘Anna, were you scared when you
watched a horror film?’
23
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3 Everyone was cheering
Grammar
Past simple and past
continuous
Function
Describing what happened
and what was happening

Recording
Tunnels Beach, Kauai Island, Hawaii. 6.40 am October 31
2003.
It was a beautiful morning. Bethany Hamilton was
surfing with her best friend Alana. The girls got on well
together and took part in surf competitions. Bethany hoped
to become a professional surfer.
‘I had no warning at all. The water was clear and
calm. It was more like a swimming pool than the Pacific
Ocean. I had my right hand on the board and my left hand
in the cool water. We were waiting for the next big wave.
I was thinking ‘I hope the surf gets better soon …’ when
suddenly I saw the shark.
The attack happened so fast. The huge jaws of the fourmetre shark covered the top of the board and my left arm.
Then I watched in shock while the water around me turned
bright red. I didn’t scream. It’s strange, but there was no
pain at the time. But I knew I had to get back to the beach
quickly.’
While Bethany was recovering in hospital she asked
everyone the same question: ‘When can I surf again?’

Pronunciation
/S/ crash /tS/beach
Vocabulary
Water
Parts of the body
Phrasal verbs with get

Optional aids
Warmer 1: students’ own holiday photos.
Warmer 1
If you set the homework from the last lesson, put students
in groups to show each other their photos, share their
sentences and ask each other questions.
Warmer 2
Game: Shark On the board, draw a staircase with eight
steps and a person on the bottom step. Then draw the sea
and an open-mouthed shark. Think of a word connected
with water, eg rain, wave, swimming and indicate the
number of letters in the word with dashes. Students say
letters of the alphabet to try to guess the word. Correct
guesses should be added to the word in the correct place,
while incorrect guesses mean the person moves one step
nearer to the shark. The aim is for students to guess the
word before reaching the shark.

Kilauea Beach, Kauai Island, Hawaii. Late afternoon,
November 23 2003.
Less than four weeks after the shark bit off her left
arm, Bethany was back on her surfboard.
‘At first I couldn’t stand up. My dad, who was in the
water with me, was shouting “Bethany, try it one more
time!” So I did.
When a wave came, I caught it, put my hand on the
board to push up, and I was standing. Once I was on my
feet everything was easy.
I was all wet but I could still feel tears of happiness on
my face. Everyone was cheering for me. It was a great
moment!’
Bethany trained hard and entered surf competitions
again. In 2005 she won her first national championship.

1 Opener

3 Comprehension

•

•
•

The aim is to introduce the context for the article in
exercise 2 and predict the content of the article.
Students answer the questions orally as a class.
Prompt students to predict what happened to her, if
possible eliciting shark. The emphasis here is on
generating ideas and students may not arrive at all the
answers below at this point.
Answers
She’s holding a surfboard. She’s only got one arm. A shark
attacked her.

2 Presentation

•

Play the recording. Students read and listen and
check their predictions. Encourage them to guess
unfamiliar words from context. Be prepared to explain
jaws, cheer and recover and that bit is the irregular
past tense of bite.

24

Student’s Book p12

Students read and listen to the article again and
answer questions 1–6.
Check the answers as a class.
Answers
1 Her best friend, Alana.
2 A professional surfer.
3 She was thinking ‘I hope the surf gets better soon…’
4 It turned bright red.
5 Less than four weeks after the shark attack.
6 Her dad.
Optional activities
• Give students five minutes to study the text and
remember as much as possible. They then close
their books. Ask students quiz questions about the
story, eg Where was Bethany surfing? to test their
memory.
• As a class, brainstorm other water sports, eg
sailing, windsurfing, white-water rafting. In pairs,
students discuss which they like or want to try and
which they think are difficult or dangerous.
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UNIT
4 Grammar

6 Listening

•

•

•

Ask students to look at the Grammar box and to
complete the gaps with the verbs in the past simple or
continuous. Confident students can complete first and
then check, while others can look back at exercises 2
and 3 and then complete.
Students turn to page 109 of the Grammar Summary
to check their answers.
Answers
was waiting saw asked
simple continuous

•
•

•

was recovering

Check that students have completed the tense
descriptions accurately and ask students Which verbs
describe longer activities? (was recovering); Which
describe the background to events? (was waiting).
Highlight spelling rules:
– most verbs ending in e drop the e before adding
-ing (eg taking)
– but verbs ending ee don’t drop the final e (eg
seeing)
– most one syllable verbs ending vowel+single
consonant double the final consonant before
adding -ing (except if the final consonant is w,
x or y).
Drill examples in chorus for pronunciation and stress.
Highlight the weak pronunciation of was/were /w´z/,
/w´/, encouraging students to put greater stress on the
main verb rather than these auxiliaries.
Optional activity
On the board, put short sentences from the article
including verbs in both past simple and past
continuous, for example Bethany was surfing. She won
her first national championship. The water turned red.
She saw a shark. In pairs students put the sentences in
chronological order, reconstructing the story. Encourage
students to link phrases with when, while, suddenly etc.

5 Grammar Practice

•
•
•

Encourage students to read the Tourists in shark
attack story first for gist by giving them two minutes to
read and asking Did the shark hurt anyone in this
attack? Establish that no-one was hurt.
Now ask students to complete the gaps with the past
simple or past continuous form of the verbs.
Check the answers by asking different students to say
the completed sentences. If the students have made
mistakes, prompt them to correct by asking Was it a
long or short action? A main event or background?
Answers
1 escaped 2 went 3 didn’t see 4 was pulling
5 came 6 were laughing 7 changed 8 noticed 9 were
swimming 10 got 11 went 12 was moving 13 was
looking 14 appeared 15 was swimming 16 crashed
17 looked 18 were screaming 19 (were) crying
20 disappeared

•
•
•

Focus students on the headline and check that
students understand punch, asking for a synonym or
translation. Try to elicit ideas from the students about
what the article will be about.
Ask students to read sentences 1–10. Be prepared to
explain splash.
Play the recording. Students check if the sentences
are true or false.
Check the answers as a class, encouraging students
to correct the false sentences.
Recording
An Australian teenager survived a dramatic crocodile attack
last week. 16-year-old Shane Peters was helping his father,
Clive, in the garden at their home near Darwin. It was really
hot. ‘Dad, I’m going down to the river for a swim,’ Shane
told his father. Shane got to the river, took off his clothes and
jumped in. The river wasn’t very deep by the side so Shane
started to swim out to the middle. While he was swimming he
heard a splash behind him. He looked around but didn’t see
anything. The river water was cold and Shane felt great. In
the middle he turned around and started to swim back. Then
he had a shock. A large crocodile was swimming towards
him. Shane thought quickly and then shouted ‘Help! Dad!
Crocodile!’ Clive heard his son but thought he was joking.
‘Come back here and do some more work!’ he shouted back.
‘But Dad…’ Shane began but before he said anything more
the crocodile took his arm and pulled him under the water.
Shane kicked the crocodile hard and to his surprise the
animal opened its jaws and let him go. Shane started to swim
to the side as fast as he could. But the crocodile was faster
and came after him. The water wasn’t very deep now and
Shane stopped swimming and stood up. He turned and there
was the crocodile right in front of him. They were face to
face. Before the crocodile opened its huge mouth again
Shane punched it hard on the nose. The crocodile didn’t
move and Shane punched it hard again on the nose. To
Shane’s great surprise the crocodile slowly turned and swam
away. Shane got out of the water as fast as he could, got his
clothes and ran back to the garden. His father was waiting
for him and looked at Shane’s arm. ‘So it was a crocodile!
Quick! Let’s get you to hospital.’ At the hospital they cleaned
the bites on Shane’s arm and he returned home. The next day
at school everyone wanted to hear the story of the teenager
who punched a crocodile!
Answers
1 True
2 False. He decided to swim in the river.
3 True
4 False. He saw a large crocodile.
5 True
6 False. The crocodile took his arm and pulled him under.
7 False. When he kicked the crocodile, it opened its jaws.
8 False. When he stood up, he saw the crocodile right in
front of him.
9 False. He punched it on the nose.
10 True
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TEEN LIFE
7 Speaking

•
•
•

Ask the students to work in pairs. Student B closes the
book, while student A asks questions 1–5. Encourage
student A to prompt their partner if they cannot
remember the answer.
Students reverse roles with student B asking student A
questions 6–10.
Monitor and note examples of good language and
errors. Put these on the board and ask students to
identify and correct the errors.
Answers
1 He was helping his father.
2 He went for a swim in the river.
3 He heard a splash behind him.
4 He saw a large crocodile swimming towards him.
5 He thought he was joking.
6 It pulled him under the water.
7 The crocodile opened its jaws and let him go.
8 He saw the crocodile right in front of him.
9 He punched it hard on the nose.
10 At first it didn’t move. Then, it slowly turned and swam
away.
Optional activity
Fast finishers can make up another question about the
text for their partner.

8 Pronunciation

•

•
•

Demonstrate the two sounds, reading the examples
crash /krœS/ and beach /bi…tS/, asking students to
repeat. Highlight that the /S/ sound is often used to ask
people to be quiet (Demonstrate Ssh!), while the other
sound is similar, but starts with the mouth in the same
position as for /t/.
Ask students to copy the table into their notebooks,
read the words in the box quietly to themselves and
write in the correct column.
Play the recording, pausing for students to repeat after
each word.
Recording and answers
/S/ crash: competition, fish, national, ocean, professional,
push, shark, shout, splash
/tS/ beach: change, cheer, punch, watch
Optional activity
Dictate some extra words containing one of the above
sounds for students to copy down into the correct
column, eg each, she, shop, check, child, shy.

9 Vocabulary

•

Explain that the recording and article contained
different phrasal verbs using get. Ask students to
match the phrasal verb with the meaning. Encourage
students to look back at the recording/articles to
deduce meaning from context and/or underline where
each phrasal verb was used.
Answers
1c 2e 3a
26

4b

5f

6d

Optional activity
Students could write an example of each phrasal verb
being used earlier in the unit together with the definition
in their vocabulary notebooks. They then write them on
cards to add to the Vocabulary box.

10 Writing

•

Tell students that they are going to write a short
newspaper article about what happened to Shane and
ask them, in pairs, to brainstorm key points which they
remember from the story. They can refer to exercise 7
to help them.
Play the recording again, asking students to note
down any extra information which they could include in
their article.
Remind students to include a headline such as
Teenager punches crocodile. Students then write their
article.
Give students a few minutes to check their paragraph
for grammar, spelling and capital letters. They then
give it to another student to check.

•
•
•

Follow-up activities
Roleplay: Newsroom Tell the students that some of
them will be journalists interviewing Shane, Simon
and Bethany. Brainstorm possible questions that the
journalists could ask each person, eg How did you
feel when you saw the crocodile? Divide students
into groups of four, one to be a journalist and the
other three to be Shane, Simon and Bethany. With
an uneven number of students, there is no need for
all three characters. Journalists choose which
two/three questions they are going to ask each
person. Other students re-read their story and plan
what they are going to tell the journalist. Journalists
then interview the other three.
• Students make a wordmap for Water. Write Water
in a circle in the centre of the board and lines
coming from it to categories such as water sports,
wet weather, things that live in water. Students then
add words to each category (scuba diving,
umbrella, octopus etc), looking back through the
unit to help them.

•

Homework
Students invent their own Lucky escape in the water story.
Give students the questions Where were you? What were
you doing? What happened? How did you escape? How
did you feel? and ask them to include their answers to all
these questions in their own story.
Weblink
Students may like to visit this website:
www.bethanyhamilton.com, Bethany’s own website, for
news about her progress and to add a message to her
message board.

Revision and Extension p17
Grammar Summary p109
Workbook Unit 1 Lesson 3 pp6–7
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4 Integrated Skills

Describing ‘first times’
Student’s Book p14

Skills
Reading Connecting ideas:
Martin Scorsese interview
Listening Identifying speakers
and noting details: personal
anecdotes
Speaking Interviewing
Writing Describing an
important ‘first time’

Learner independence
Learning Diary
Word creation prefixes disand unVocabulary
Music
Feelings
Useful expressions

•

Encourage them to guess unfamiliar words from
context, but not worry about the highlighted words at
this stage.
The students read the text again, putting phrases a–h
into the gaps to complete it.
Students listen to the recording to check their
answers.

•
•

Recording
Martin Scorsese – film director
When I was growing up there always seemed to be music in
the air. It came in from the street, from car radios, from
restaurants and from the windows of apartments. At home my
mother often sang – I have vivid memories of her singing
while she was doing the dishes. My father played the
mandolin, and my brother Frank played the guitar. And at
that time there was an incredible range of music on the radio,
everything from Italian folk songs to country and western.
One day, when I was 16, I heard something completely new.
I’ll never forget the first time I heard the sound of that guitar.
The music was saying ‘Listen to me!’. I ran to get a pencil
and paper, and wrote down the name. The song was See See
Rider and the name of the singer was Leadbelly. I ran up to
the record store on Forty-ninth Street as fast as I could and
found an old Leadbelly record. I listened to it again and
again. When you listen to Leadbelly’s music you feel inspired
by its energy and truth, you really understand what it means
to be human. That’s the blues.
At around the same time, my friends and I went to see Bo
Diddley. That was another great moment for me. He was
playing at the Brooklyn Paramount in a rock and roll show.
He was a great performer and was always moving from side
to side of the stage. But Bo Diddley also did something
unusual while he was performing – he explained the different
drumbeats and which parts of Africa they came from. It gave
us a sense of the history behind the music, the roots of the
music. We all found this very exciting and we wanted to
know more.

Useful Information
Martin Scorsese originally considered becoming a
priest, but decided instead to study film. Typical
characteristics of his films, particularly the earlier ones,
include New York settings, human struggle, violence
and rock soundtracks. As well as directing and cowriting, he acted in minor roles in one or two of his
films. For examples of his films, see below, including his
most recent works, The Aviator and Gangs of New
York, which students may have seen.
Warmer 1
If you set the homework from the last lesson, ask
students to read each other’s Lucky escape stories in
groups of about four students. Each student should
think of one question about the story to ask the writer,
who should answer. As a group they could vote on the
best story.
Warmer 2
Important firsts: lead in to the theme of the unit by
putting some important firsts on the board, eg Neil
Armstrong, the letter a, January, George Washington
(or others from your country). Try to elicit the
connection between them (all firsts) and what they are,
eg the first letter of the alphabet. Ask if the students
know any other important or famous firsts.

Answers
1 h from car radios
2 d while she (my mother) was doing the dishes (at
home)
3 e when I was 16, I heard…
4 b pen and paper… wrote down…
5 g record store… found an old Leadbelly record
6 c playing at the Brooklyn Paramount…rock and roll
show
7 a stage… while he was performing – he explained…
8 f
We all… exciting and we wanted…

1 Opener

•

The aim is to set the context for the reading. Ask
students to discuss the questions in pairs and then
elicit some ideas from the whole class. If students
have seen any Scorsese films, encourage them to tell
the others about them.
Answers
Well-known Scorsese films include: The Aviator, Gangs of
New York, Casino, The Age of Innocence, Cape Fear,
Goodfellas, The Last Temptation of Christ, The Colour of
Money, Raging Bull, Taxi Driver and Mean Streets.
Music: blues (Leadbelly) and rock and roll (Bo Diddley)

Optional activity
Fast finishers can review tenses by finding three
examples of regular past simple, irregular past simple
and past continuous in the text.

Reading
2

3

•

•

Ask students to read the text quickly to check their
predictions about the kind of music that was important
to Scorsese.

The aim is to encourage the students to deduce
meaning from context. Ask the students to match
highlighted words in the text with definitions 1–8.
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Answers
1 sense
2 roots
3 vivid
4 unusual

5
6
7
8

store
apartments
energy
incredible

Answers
1b 2c 3a

•
•

Ask students to read the three texts and try to
predict/remember the words that go in the gaps.
Students listen again and complete the gaps. Ask
them to compare their answers with a partner and then
check the answers as a class.

Optional activity
Fast finishers can put this vocabulary on cards to add
to the Vocabulary box.

Answers
1
1 17
2 scared
3 fantastic
4 great
5 embarrassed

4

•

Ask the students to try to remember the first time they
heard a great song. Give them a few minutes to note
down the answers to the questions in exercise 4. Ask
students to discuss their memories in pairs. Then ask
for volunteers to share their memories with the class.

2
6 16
7 parents
8 happy
9 frightened
10 tired

5 Listening

•

•

Ask students to look at the photos. The aim is to set
the context for and predict the content of the listening.
Use the photos to elicit the following vocabulary from
the students: ice hockey, skates, wolf, wild animal,
moon, motorbike, helmet, brakes.
Students listen to the recording and match each with a
photo. More confident students can note down any
vocabulary which helped them reach a decision. Less
confident students can read the texts as they listen.
Recording
1
I remember the first time I rode a motorbike. It was when I
was 15. Mike was 17 and he had a new motorbike. One day
he was cleaning his motorbike outside his house and he
asked ‘Do you want a go?’ I said ‘Yes, of course.’ Mike
started the engine and I put on the helmet. I felt excited and
scared at the same time. ‘Off you go,’ Mike said and I
started down the road. It was a fantastic feeling. I wasn’t
going fast, but I felt great. Mike ran after me. He was
shouting something: ‘Stop now!’ So I put on the brakes, the
bike stopped suddenly, and I fell off! I wasn’t hurt, but I was
really embarrassed.
2
I’ll never forget the first time I was close to a wild animal.
It happened when I was 16. I was on a camping holiday
with my parents on Vancouver Island in Canada. It was a
fine night and we were sleeping in the open around the fire.
Suddenly I woke up in the middle of the night. The stars
were really beautiful and I felt so happy. But what woke
me? Then I saw a dark shape. Something was sitting by the
fire, only a metre away from us. It was a wolf! I was really
frightened – in fact I was terrified. Then the wolf stood up
and slowly walked away. I couldn’t believe it! And I couldn’t
go back to sleep. In the morning I was very tired. But when
I told my parents about the wolf, they didn’t believe me!
3
The first time I played for the school ice hockey team was
November 23rd – I can’t forget the date! I was 15 and I was
wearing a new pair of skates I got for my birthday. It was a
home game and lots of people were watching. I felt quite
nervous at the start, but I soon relaxed. The crowd were
cheering and screaming. And when we scored a goal the
noise got even louder. It was a terrific experience. I didn’t
score a goal, but that didn’t matter. I was part of the hockey
team now – that was the important thing.
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3
11 date
12 birthday
13 nervous
14 terrific
15 important

Optional activites
Play the recording again, pausing after each gap to
check each answer, replaying as necessary.
Dictate some short sentences from the recordings
for students to write down. Try to choose those with
a clear link to each speaker/story, eg The crowd
was cheering and screaming. I put on the brakes. I
couldn’t go back to sleep. Students then try to
remember which of the three recordings each
sentence came from. They look back at the text to
check their answers, also checking their spelling.

•
•

6 Speaking

•

•
•
•

Tell the students they are going to interview another
student about an important ‘first time’. If necessary,
brainstorm possible topics and put on the board, eg a
new sport/hobby, travel/transport, technology, music,
people and relationships.
Give students a few minutes to plan their own answers
to the questions in exercise 6.
Students interview each other in pairs, taking notes of
their partner’s answers.
Ask students to tell a new partner about their previous
partner, using their notes.
Optional activity
Students could use their notes to report back the story
to their partner, but including two or three mistakes.
Their partner must stop them to correct the wrong
information. For example: You were 15 when you first
tried skiing – No, I wasn’t 15. I was 14.

7 Writing

•

Ask the students to write a paragraph about an
important ‘first time’ for them. More confident students
could think of another ‘first’, while other students could
use the same example from exercise 6. Encourage all
students to refer to the models and check they have
included all the points covered in exercise 6.
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•

•
•

Learner Independence
8

•

The aim is to encourage students to reflect on what
they have learnt and how to consolidate their learning
for the future.
Ask students to copy the headings into the back of
their notebooks and write a first Learning Diary entry.
Suggest that students can add new entries to their
learning diary as often as they like.

•
•

Optional activity
Students could share their ideas with a partner for the
My plan and What I did outside class sections. Then each
pair suggests their best idea(s) to the rest of the class,
who write them down for future reference, and choose
their favourite idea to add to their current diary entry.

9

•
•

•
•

The aim is for students to recognise the meaning of
the two prefixes and extend their vocabulary.
Before looking at exercise 9, put the prefixes un- and
dis- on the board and ask students to choose the
correct prefix for the words in the box. Students can
check back in the book or in dictionaries, before
checking as a class.
Students use the words to complete the sentences,
reminding them they may have to change the tense.
Check the answers as a class. Drill examples in
chorus for pronunciation and stress.
Answers
2 unusual
3 disagreed
4 unlucky
5 unpopular
6 uncomfortable
7 disappeared
8 unfriendly
Optional activities
• Fast finishers can write their own sentences using
words from the exercise.
• Ask the students to use dictionaries to find three
more words which begin with the prefixes dis- or un-.
• Game: Prefixes Tell students you will read a word
from the list without the prefix. If the correct prefix is
dis-, they must quickly raise their right hand, and if
it’s un-, they raise their left. The last student to raise
their hand and any students with the wrong hand
are out of the game.

10 Phrasebook

•

It was a great moment. One day …
again and again. I’ll never forget the first time I …
I couldn’t believe it!

Students exchange writing, read for interest and to
correct each other’s work for spelling, grammar and
punctuation.

Ask students to find the expressions in Unit 1.
Students find which expression has the meaning a–d.
Answers
once or twice a month I’m fed up with …
I can’t wait! (Lesson 1, exercise 2)
It all went wrong It didn’t bother me (Lesson 2, exercise 2)
It was a great moment (Lesson 3, exercise 2)
One day again and again (Lesson 4, exercise 2)
I’ll never forget the first time I…
I couldn’t believe it! (Lesson 4, exercise 5)
a
b
c
d

It didn’t bother me.
I couldn’t believe it!
I can’t wait!
I’m fed up with …

Optional activity
Students begin a Personal Phrasebook, copying the
phrases from this exercise, together with any other new
phrases learnt. Be ready to help with explanation as
necessary.
Follow-up activities
• Class survey: Firsts Give students the question
stem Can you remember the first time you…? and a
list of verbs in the infinitive form, eg eat, see, drink,
go, play, buy, hear. Students choose five verbs to
put into past simple and make questions of their
choice, eg Can you remember the first time you
went to a football match? Students then circulate
around the room, asking students their questions
and trying to find five different people who answer
yes to their questions. Confident students should
ask further questions about their experiences.
• Game: Vocabulary race Divide the class into groups
of about four or five students. Give each group three
words from the Vocabulary box. The group must
work together to write three sentences including
each of the three words, without turning them over
to look at the definition or translation. The first group
to write three correct sentences wins the game.
Homework
• Students find the lyrics to a favourite song on the
Internet and use dictionaries to look up five unknown
words. They should copy these words and
definitions/examples into their vocabulary notebooks.
• Students put into action the My Plan section of their
Learning Diary.
Weblink
Students may be interested to visit the following website:
www.youramazingbrain.org.uk/your memory/default.htm
to find out more about our memories and read examples
of first memories.

Play the recording for the students to listen and repeat
the expressions.
Recording
once or twice a month. I’m fed up with …
It all went wrong. It didn’t bother me.

I can’t wait!
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UNIT 1 COMMUNICATION ACTIVITY
Student’s Book p106 and p116
Aim: to practise asking and answering questions in the
past simple and past continuous.
• Divide the class in half, one group to be student A and
the other, student B.
• Focus both A and B students on the pictures first,
which are the same for both. Elicit ideas from students
about what the three stories will be about.
• Tell students that both A and B have the same stories,
but are missing different information. They have to
make questions to ask the other student in order to
get this information. Highlight the example questions
and remind students that they will need to choose
between the past simple and the past continuous.
Students compare the questions they have prepared
with another student with the same letter (A or B),
helping and correcting each other. Monitor and help
with question formation where necessary.
• Students now work in pairs, alternately asking each
other their prepared questions and completing the
gaps in the story with the answers given by their
partner. Remind students not to show each other their
papers, so they practise listening rather than reading.
They should tell their partner when they are moving on
to a new story before asking the questions.
• Students compare their papers at the end, checking
that they have completed the gaps accurately. Pairs
could also discuss which was the best of the three
stories.

Answers for Student A
1 What was John Ferreira doing? He was surfing with
friends.
2 What was it (the shark) doing? Swimming towards the
friends.
3 Where did John and his friends swim? Back to the
beach.
4 Where was Maddie driving? Home.
5 What was it hard for Maddie to do? To see.
6 Where did Maddie drive? Into the car wash.
7 When did Rodney have a lucky escape? In 1971.
8 What did the dog do? Suddenly stopped.
9 What was moving in the grass in front of them?/What
was it moving in the grass? A rattlesnake.
10 What did Rodney do (to the snake)? Picked it up and bit
it.
Answers for Student B
11 What did John see when he was surfing? A great white
shark.
12 What did John push into the shark’s mouth? His
surfboard.
13 What day was it (in Louisiana)? Saturday.
14 How many bees attacked Maddie’s car? 10,000.
15 What was Maddie passing? A garage.
16 What did the bees do (when Maddie drove into the
carwash)? They flew away.
17 What were Rodney and Randy doing near his house?
Walking.
18 Where was something moving? In the grass in front of
them.
19 What did the snake do (to the dog)? Attacked it.
20 What did Rodney bite? Its neck.
Revision and Extension p29
Workbook Unit 1 Lesson 4 pp8–9
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Inspiration Extra!

Student’s Book p16

•

Optional aids
Project: paper and magazine photos for the Special
Day File.

P R O J E C T Special Day File
1

•
•
•

Explain that the aim of the project is to write file pages
about the special days of different people they know.
Divide the students into groups and appoint an ‘editor’
for each group.
Give students three minutes to make a list of people
they know both in and outside of school. Each group
then chooses one or two to interview about a special
day.

•

•

Students look at the questions and brainstorm further
questions they could ask.
Remind students to look back at Unit 1, Lesson 4 for
ideas.
They then do their interviews and take notes of the
answers.

Each person in the group writes the questions and
answers from their interview.
Students put their work together and read the interviews
through carefully to correct any mistakes. They copy
their interviews out neatly. The editor selects the order of
the texts while the others work on illustrating their file
with photos from magazines or drawings.
Students show their File to other groups. Display the
files in the classroom if possible.

The aim is for students to enjoy using their English
while also getting valuable stress and intonation
practice. Ask the students to look at the cartoon and
establish that the sketch is about a man looking at a
man in a mirror.
With a more confident class, play the recording with
books closed. Then play it again with books open.
With a less confident class, play the recording once
while the students follow in their books, and then once
again with books closed.
Recording
See text on page 16 of the Student’s Book.

•

3

•
•

S K E T C H The Mirror

•

2

•
•
•

•

Stress patterns game: Draw a stress pattern on the
board, making sure that the students understand
the shapes represent syllables, with the larger
shape being the stressed syllable, eg
■ ■ ■ important, unusual
■ ■ boring, trendy
In pairs students find as many examples as
possible of words from the maze which follow the
given pattern. The pair with the most wins.

•

Divide the class into two equal groups and play the
recording again, with one group repeating in chorus as
Man 1 and the other group as Man 2. Encourage
students to exaggerate stress and intonation.
Ask the students to close their books and play the
recording again. Then ask the students to work in
pairs and read the sketch aloud. Choose several pairs
to act out the sketch in front of the class.
Optional activity
Make an audio or video recording of students
performing the sketch.

G A M E Word Maze

•
•
•

Ask the students What’s the opposite of beautiful? (to
elicit ugly), and show them that they can find ugly in
the first line of the maze.
Tell students to work in pairs to move from line to line
of the maze by finding pairs of opposites, until they
reach calm. To win, they need to do this as quickly as
possible.
Remind students to note down all the pairs of
opposites in their notebooks.
Answers
beautiful – ugly – happy – sad – boring – interesting –
better – worse – right – left – easy – difficult – fast – slow –
tiny – huge – nervous – calm.
Optional activities
• In pairs, one student closes their book and their
partner tests them on the pairs of opposites, by
saying only one of each pair. Their partner must say
the opposite.

REVISION
Lesson 1
• If necessary, point out that Tiffany’s profile is made up
of three paragraphs and ask students to identify which
questions from Teenage Talk are answered in each
paragraph.
Lesson 2
• If necessary, point out the different formation of
subject questions (Who hated every minute of her
holiday?) and object questions (Who did Mel miss?)
Possible questions and answers:
Who was Mel on holiday with? Her best friend, Kate.
Who phoned Mel? Her mum
Who did Mel miss? Her family
Who did Kate and Mel meet on the first day? New friends
Who didn’t like Mel’s accent? Kate’s new friends
Who wanted Mel to speak better? Kate
Who laughed at Mel’s jokes? Her new friends
31
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Who felt sad and lonely? Mel (and possibly Kate too)
Who did Mel see when she was on the phone to her mum?
Kate, also on the phone

REFLECTION
Answers
Past simple
-ed (students’ own example)
-d (students’ own example)
i (students’ own example, such as carry)
(students’ own example, such as play)

Lesson 3
Refer students to the first half of the article on page 12.
Encourage students to re-read, taking notes on what
Alana saw and how she probably felt. Also refer students
to Feelings vocabulary on page 11.

EXTENSION

Past continuous
was/were (students’ own example)
(students’ own example, such as take)
-ing (students’ own example, such as seeing)

Lesson 1
Students’ own answers.

Doubling consonants
-ing or -ed (students’ own examples)

Lesson 2
Refer students to the diary on page 13. If necessary, give
students a first line to start the dialogue, for example
Hello, Mel. It’s Mum. How are you enjoying your holiday?

ACTION

Lesson 3
Refer students to the stories in Unit 1, Lesson 3.
Encourage students to make notes first about where they
were, what happened and how they escaped.

INTERACTION

YOUR CHOICE!

Grammar Summary p109
Workbook Unit 1 Inspiration Extra! pp10–11

•
•
•

Ask students to look back at the learning styles table
on page 7 and remember which learning style they
were. Students choose which activity to do and work
in groups or individually as appropriate.
Monitor and help. Check answers if necessary or
provide written answers for students to check their
own work.
Encourage students to experiment with other learning
styles and try one of the other activities of their choice.

CONSTRUCTION
Answers
1 was listening
2 heard
3 was performing
4 wanted
5 wasn’t
6 discovered
7 were playing/played
8 came
9 was making
10 filmed
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Students work in groups of four. With an uneven
number, have a group of three with one student taking
the role of student A and D.

Students work in small groups and ask each other
similar questions following the model.
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Student’s Book p18

1 Vocabulary

3 Speaking

•

•

Ask students what is so unusual about the map. It has
south at the top and shows the relative sizes of
countries and continents more accurately than the
Mercator projection.
Play the recording.
Ask students to read the text.
Ask students to match the words and phrases 1–10
with definitions a–j. Encourage students to try to guess
meaning from context.
Check answers as a class and drill the vocabulary in
chorus for pronunciation and stress.

•
•
•
•

Recording
See the texts on pages 18 and 19 of the Student’s Book.
Answers
1d 2j 3c

4g

5b

6f

7i

8a

•

•

9 e 10 h

Optional activity
With confident students who enjoy debating, do the
same speaking activity in small groups of five or six
students. Within their group, they should divide
themselves into mini-groups of those that agree/
disagree with each issue and then explain their reasons
to those of the opposite opinion, trying to change their
minds. At the end, they can report back to the rest of
the class on which issues were most hotly debated in
their group.

Optional activity
Ask students to find examples of this vocabulary being
used in the text and copy an example of each into their
notebooks.

2 Comprehension

•

Ask students to identify the correct person for
questions 1–10. Encourage students to underline the
parts of the text which confirm the answers. Check that
students understand the difference between continent
and country by asking for an example of each.
Answers
1 Nedim (Religion is less important to me… I just feel
proud to be Bosnian)
2 Dragan (I want to move to America – that is already
part of my identity)
3 Sakiko (I’m studying art at college now)
4 Ayesha (There’s England… Great Britain… the United
Kingdom… It’s very confusing)
5 Jakob (I see myself more as a European than a Pole)
6 Yessica (…nobody can take that away from me)
7 Brahim (Identity isn’t a word, but a feeling)
8 Anees (…we care about each other and we help each
other)
9 Yessica (… nobody can …change my way of thinking)
10 Nedim (Religion is less important to me)
Optional activities
In pairs, students discuss which of the people from
the text they are most similar to in terms of opinion.
Students make up true/false statements about the
people in the text and their opinions. They tell their
partner, who identifies if they are true or false.
• In pairs, students share any knowledge of each of
the countries mentioned in the text, eg their
geography, language, history, political situation.

•
•

Tell students they are going to discuss their own
opinions of identity. Ask them to read statements 1–5,
ticking those they agree with and crossing those they
disagree with. Be prepared to explain citizen.
Put the following expressions on the board and ask
students to order them from strong agreement to
strong disagreement: I partly agree, I completely
disagree, I strongly agree, I don’t really agree, I’m not
sure – it depends. Encourage students to make use of
these expressions when giving their opinions. Also try
to elicit the question forms students will need to ask,
for example Do you agree with the first statement?
What’s your opinion of number 3?
Ask the students to interview their partner, taking note
of their answers. Encourage students to explain/give
reasons for their answers, not just I agree/disagree.

4 Writing

•
•

•

Ask the students to write a paragraph comparing their
own views with their partner’s.
Refer students to the example as a model to express
difference of opinion. Elicit an example with both to
show shared opinions, for example, Both Hanna and I
see ourselves as citizens of the world. Encourage
students to explain/give reasons for their opinions and
support them with examples, as in the text.
Give students a few minutes to check their paragraph
for grammar, spelling and capital letters. They then
give it to another student to check.
Weblink
Students may like to visit the following website:
www.bbc.co.uk/radio1/onelife/personal/index.shtml for
more information on identity among British teenagers,
including sections on race and religion.

Workbook Culture pp12–13
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